
The scoring rubric provides a comprehensive set of quality statements that reflect a consensus of the education community about the
elements that should be present in an exemplary middle school. Individual schools may use the rubric for self-assessment. The rubric
will be used to evaluate 1999 Distinguished Middle School applications based on a four-point scale (4 signifies high quality). Each
rubric level is designed to be a holistic description, not a checklist. Evaluators will assign the score that most closely resembles the
information provided in the application. Schools selected for recognition typically receive scores of 3 or 4. To receive scores of  3 and
4, schools must provide specific examples and other evidence in their responses. Applicants are not expected to receive scores of level
4 in all areas. In some instances level 4 describes an ideal toward which schools are encouraged to strive.

1. Makes a Minimal Case2. Makes a Limited Case3. Makes an Adequate Case4. Makes a Strong Case

Representatives of all segments of the school community—
administrators, teachers, other school staff, families, and
community members—collaborate to establish and com-
municate a clear vision of what all students should know,
understand, and be able to do upon leaving middle school.
The vision reflects current research and practice and the
cultural diversity of the student population. The vision
statement is periodically reviewed and adjusted.

The school has high expectations for all students. Content
and performance standards for English/language arts and
mathematics are in place, and standards for additional
subject areas are in development. The process used to
develop standards in English/language arts and math is
described, including how local standards have been  exam-
ined, to ensure that they are at least as rigorous as state
standards.

A school improvement plan with yearly goals has been
developed by all segments of the school community. The
school uses a variety of methods to evaluate the effective-
ness of its overall program. The plan focuses on how the
school program will help all students achieve content and
performance standards. School budget items are aligned
with the improvement plan.

Results of the school evaluation process are communicated
to all segments of the school community in a variety of ways
that go beyond the School Accountability Report Card and
student report cards (e.g., media, Web page, town hall
meetings).

School staff, the school site council, and selected
parents collaborate to establish a clear vision of
what all students should know, understand, and
be able to do. The vision statement is communi-
cated to the school community and is periodically
reviewed and adjusted.

The school has high expectations for all students.
Content and performance standards in at least
English/language arts and math are in place or are
in the final stages of development. The process
used to develop standards in English/language
arts and math is described, including how local
standards have been or will be examined, to
ensure that they are at least as rigorous as state
standards.

A school improvement plan with yearly goals  has
been developed by all segments of the school
community. The plan focuses on how the school
program will help all students achieve content
and performance standards. Efforts are underway
to make sure school budget items align more
closely with the improvement plan.

Results of the school evaluation process are com-
municated to families and other representatives
of the school community in a variety of ways.

Administrators and some teachers deter-
mine what students should know and be
able to do. The vision statement is gener-
ally consistent with the curriculum. This
information is communicated to the school
community. The vision statement is peri-
odically reviewed by staff.

The school has high expectations for all
students. Work is underway to develop
content and performance standards, with
development of standards in English/lan-
guage arts and math in the beginning stage.
The process used to develop standards is
described.

The school staff develops an improvement
plan each year to evaluate some aspects
of its program. There may be yearly goals.
School budget items are not necessarily
aligned with the plan.

There is limited communication with fami-
lies and the community regarding school
evaluation results.

The school community has a formal
statement of philosophy and goals
that is kept on file at the school. It is
rarely used in making curricular and
staff development decisions and may
not be consistent with the curricu-
lum or reflected in day-to-day op-
erations.

School administrators and teachers
plan to develop content and perfor-
mance standards.

It is not clear whether a yearly im-
provement plan is in place. Admin-
istrators, staff, the school site coun-
cil, or individual teachers may de-
termine school budget items, but not
as a cohesive group.

Strategies for reporting school
evaluation results to families and the
community are not discussed.
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1STANDARDS, ASSESSMENT, AND ACCOUNTABILITY: Vision, Standards, and Accountability Describe the process used by your school community for developing and communicating a
common vision of what students should know, understand, and be able to do upon leaving middle school. Indicate the roles played by members of your school community. Describe how your school

is developing and implementing rigorous content and performance standards. Describe how you ensure that local standards are at least as rigorous as state standards. Describe how the school and district
examine school data to ensure progress toward schoolwide improvement and communicate results to the community.



Teachers  regularly use a wide range of assessment infor-
mation to modify curriculum and instruction and to im-
prove student achievement of standards. An assessment
system based on multiple measures is in place or is being
developed. Examples of how the assessment process is
used are provided in English/language arts and math.

All teachers meet regularly to analyze student work in all
areas, determine what students know, and decide what their
next teaching steps should be. Multiple strategies are in
place to ensure that teachers apply consistent criteria in
judging student work. As a team, all teachers and other
members of the school community regularly examine stu-
dent assessment  data and school data. They analyze the
data and make decisions about the entire school, each
classroom, and individual students.

Students often analyze their own work, reflect on their
progress, and identify their strengths and weaknesses.

All students with special needs are assessed appropriately
to accurately depict their knowledge and growth.

There is a comprehensive process for communicating indi-
vidual student results to families. Disaggregated assess-
ment results are also communicated to the entire school
community. Families of English language learners  receive
information in their primary language(s).

Teachers use some student assessment informa-
tion to plan for curriculum and instruction. An
assessment system based on multiple measures is
in place or is being developed. Examples of how
the assessment is used are provided in English/
language arts and math.

All teachers meet at least quarterly to analyze
student work in some subject areas. They deter-
mine what students know and decide what their
next teaching steps should be. Teachers apply
consistent criteria in judging student work. Teach-
ers and other members of the school community
analyze data to make decisions about the entire
school, each classroom, and individual students.

Students sometimes analyze their own work,
reflect on their progress, and identify their
strengths and weaknesses.

Some students with special needs are assessed
appropriately to accurately demonstrate their
knowledge and growth.

There is  a process for communicating individual
student results to families. Disaggregated results
are also reported to  some members of the school
community. Efforts are made to communicate
results to families in their primary language(s).

Teachers use student achievement infor-
mation periodically to plan for curriculum
and instruction, but there is no regular
process. Development of an assessment
system based on multiple measures is be-
ing developed.

A few teachers meet at least once a year to
analyze student work in some areas to
determine what students know and decide
what their next teaching steps should be.
Little attention is given to ensure that teach-
ers apply consistent criteria in judging stu-
dent work. Teachers, as individuals rather
than as a school team, examine test scores
and other classroom data and make deci-
sions about their classes and students.

Students rarely analyze their own work.
They depend primarily on their teachers to
identify their strengths and weaknesses.

There is limited evidence that special needs
students are appropriately assessed.

There is limited communication with fami-
lies and the community regarding student
assessment results.

Student assessment information
may be examined, but the analysis
does not relate to classroom prac-
tices. The school intends to develop
an assessment system based on mul-
tiple measures.

Teachers rely heavily on teacher- or
text-generated tests, nationally
normed tests, and individual work
sheets to evaluate students. Teach-
ers and administrators may examine
individual student test scores and
other data to make decisions.

Students  depend on their  teachers
to  identify their strengths and  weak-
nesses rather than analyzing their
own work.

Assessment of special needs stu-
dents is not addressed.

Strategies for reporting student as-
sessment results to families and the
school community are not described.

2MIDDLE SCHOOLS—STANDARDS, ASSESSMENT, AND ACCOUNTABILITY: Student Assessment Describe how the school and district examine school data to ensure progress toward
schoolwide improvement. Describe your methods of student assessment, how your assessments are aligned with your standards,  and how you measure whether all students are meeting your standards.

Show how teachers use assessment information to modify curriculum and instruction to improve student achievement. Provide examples of assessment in English/language arts and mathematics. Describe
how students are involved in the analysis of their own work. Describe how the progress of special needs students is assessed. Describe how student results are reported to students, families, and the community.
Assessment methods may include, but are not limited to, teacher evaluation of student work (grades, records, checklists, portfolios); district-developed assessments, writing samples, criterion-referenced
assessments, and assessments linked to instructional materials; Standardized Testing and Reporting (STAR) results, alternative language assessments such as Aprende, and publishers’ norm-referenced
tests.

1. Makes a Minimal Case2. Makes a Limited Case3. Makes an Adequate Case4. Makes a Strong Case



A comprehensive core curriculum is provided to all stu-
dents across all grade levels in all curriculum areas—
English/language arts, math, science, history/social sci-
ence, health education, visual and performing arts, physical
education, and career awareness.  The curriculum includes
content knowledge, application of basic skills, problem
solving, and comprehension. Research on current educa-
tional practices has been used in curriculum planning.

The curriculum is aligned with content and performance
standards in core areas. It is articulated across grade levels,
including articulation with high school and feeder elemen-
tary schools. Examples are provided in English/language
arts or math to demonstrate the alignment with content and
performance standards and articulation across grade levels.

Curriculum development and the selection of instructional
materials involve the entire school community. The cur-
riculum and  materials are aligned with standards. The
materials reflect current educational research and practice
and are examined to determine their effectiveness.

The staff uses a variety of instructional methods and strat-
egies to meet the needs of all students. These include
flexible groupings, hands-on activities, projects, concrete
materials, fieldwork, service-learning, and library research.
All students have opportunities to create, perform, and
respond to artistic stimuli. The methods and strategies
address young adolescents’ need to be active. Students are
encouraged to go beyond the core curriculum and expand
their independent learning abilities.

Learning activities are supported by a high-quality library/
media center with full-time credentialed library/media staff,
current technology, and learning resources to meet the
diverse needs of students. The library/media center is
available to students and families beyond the school day.

A comprehensive core curriculum in most sub-
jects is provided to all students. It includes con-
tent knowledge, application of basic skills, prob-
lem solving, and comprehension within an inter-
disciplinary approach. Curriculum planning is
based on current educational research and knowl-
edge of best practices.

The school is aligning its curriculum with content
and performance standards. Articulation of the
core curriculum across grade levels is imple-
mented in some areas. Examples are provided in
English/language arts or math to demonstrate the
alignment and articulation across grade levels.

School and district staffs develop curriculum and
solicit community opinion. There is a plan to
align instructional materials with standards. A
process for reviewing alignment is clearly de-
scribed and may be implemented in some areas.
A process is being developed to evaluate the
effectiveness of instructional materials.

A variety of instructional methods are being used
in most classrooms and curricular areas. Students
work in groups and independently. Instructional
groupings vary with the nature of the task. The
methods and strategies address young adoles-
cents’ need to be active.

Learning activities are supported by a library/
media center with full-time paid staff, current
technology, and a variety of learning resources.
The library is open during the normal school day.

The application makes general statements
that a comprehensive core curriculum is
provided to all students in some areas.
Curriculum planning is based on knowl-
edge of best practices.

There is a plan to align the curriculum with
content and performance standards when
they are completed. School staff meets
periodically for curriculum articulation
across grade levels.

Members of the school community are
involved in the selection of textbooks and
instructional materials at the district or site
level.  It is not clear whether the instruc-
tional materials have been examined for
effectiveness.

The staff relies on textbooks to provide
rigor in the curriculum areas. Learning
occurs in large-group and small-group in-
struction. Students may work in groups or
independently. Individual students receive
additional help on an as-needed basis. The
school is working on strategies that will
provide students a greater variety of learn-
ing experiences.

Learning activities are supported by a li-
brary with part-time paid staff. Some tech-
nology and learning resources are avail-
able.

It is not clear that a comprehensive
core curriculum is provided for all
students. The curriculum for some
students may be remedial in nature.

Discussion of standards is just be-
ginning. Articulation of the curricu-
lum across grade levels is not ad-
dressed.

District or school staff is involved in
the selection of textbooks. Instruc-
tional materials may be purchased
by individual teachers to enhance or
extend their lessons. The effective-
ness of the materials is not addressed.

Most of the time learning takes place
through whole-group instruction and
traditional ability groups. There is
no discussion of instructional prac-
tices appropriate to the developmen-
tal needs of middle grade students.
Strategies appear to focus on teacher
needs.

Learning activities are supported by
a library kept open by volunteers.

1. Makes a Minimal Case2. Makes a Limited Case3. Makes an Adequate Case4. Makes a Strong Case

3MIDDLE SCHOOLS—TEACHING AND LEARNING: Curriculum Content and Instructional Practices Describe how the school provides a comprehensive and balanced core curriculum in
all subject areas that is articulated across grade levels. Use examples from English/language arts or math to describe how the curriculum is aligned with the school’s content and performance standards.

Describe how all students are provided with challenging learning experiences appropriate to young adolescents. Describe curriculum development and the selection of instructional materials in the school.
Describe the library/media services that support the curriculum. Note: This section will be weighted twofold in the application scoring process.



Professional development focuses  on preparing teachers to
help students achieve content and performance standards.
It also aims to strengthen subject-matter expertise, class-
room management skills, and learning support strategies.
Training related to special needs students reflects the demo-
graphics of the school. There is a comprehensive plan for
professional development, and its effectiveness is evalu-
ated based on student assessment data.

New teachers are carefully selected, supported, and moni-
tored with a professional development plan and qualified
support providers.

Teachers are empowered to make decisions about curricu-
lum, instruction, discipline, teacher and program evalua-
tion, school operations, etc. Opportunities are routinely
scheduled for teachers to work and plan collaboratively,
share current educational research, and reflect on class-
room practices. They have opportunities to articulate with
elementary and high school staffs about the children they
serve in order to facilitate positive transitions for students
and families. Teachers are recognized for making excep-
tional efforts with students. Job satisfaction is high.

Teachers are encouraged to expand their roles, grow pro-
fessionally, and use best practices based on research.  Other
school staff members frequently provide staff development
for their colleagues. All members of the school staff are
viewed as an essential part of a team to enable students to
succeed.

Professional development focuses  on preparing
teachers to help students achieve content and
performance standards. Professional develop-
ment also includes strengthening subject-matter
expertise, classroom management, and learning
support strategies. Training related to special
needs students reflects the demographics of the
school.

New teachers are carefully selected, supported,
and monitored with a professional development
plan.

Teachers are empowered to make decisions about
curriculum, instruction, discipline, teacher and
program evaluation, school operations, etc. There
are frequent opportunities for teachers to work
and plan collaboratively and to share information.
They may have some opportunities to articulate
with elementary and high school staff about the
children they serve in order to facilitate positive
transitions for students and families.

Teachers are encouraged to take advantage of
professional development opportunities at the
school, district, county, and regional levels. Op-
portunities are provided at staff meetings for
teachers to share what they learned from their
professional development. Other school staff
members attend meetings and professional devel-
opment activities, and there is recognition that
everyone plays a part in student success.

Plans are being developed to have profes-
sional development focused on helping stu-
dents achieve content and performance
standards. Professional development may
include strengthening subject-matter ex-
pertise, classroom management skills, and
learning support strategies. Training re-
lated to special needs students is discussed,
but it may not be clear whether it reflects
the school’s demographics.

Support for new teachers may be limited to
a mentor teacher.

Some teachers serve on committees in the
school such as the school site council or the
student study/student success team. Teach-
ers and administrators are working on in-
creasing teacher involvement in the opera-
tion of the school. There are some opportu-
nities for teachers to work and plan
collaboratively and to share information.

Teachers  participate in professional devel-
opment opportunities at the district, county,
or regional level, but support by the school
is limited. Opportunities to share informa-
tion are limited. Other school staff mem-
bers are recognized as resources for student
learning, but only relative to job title and
function.

The professional development pro-
gram is determined by individual
teachers based on their interests and
classroom needs. Training related
to special needs students, if dis-
cussed at all, is not connected to the
school’s demographics.

There is no evidence of support for
new teachers.

The principal makes most of the
decisions about the school with sug-
gestions from some teachers. Teach-
ers have little opportunity to work
and plan collaboratively and to share
information.

Teachers do not attend workshops
and in-services consistently. The
school or district does not provide
fiscal support of professional  de-
velopment activities. School staff
members other than teachers are not
recognized for the part they play in
student achievement.

1. Makes a Minimal Case2. Makes a Limited Case3. Makes an Adequate Case4. Makes a Strong Case

4MIDDLE SCHOOLS—TEACHING AND LEARNING: Teacher Professionalism Describe the processes that support teacher professionalism. Describe the professional development activities that
are provided, particularly in English/language arts and mathematics, who participates, and how the activities are selected. Discuss support activities designed for new teachers. Describe the opportunities

that are available for teachers to collaborate with other teachers, broaden their knowledge, provide mentoring and other leadership, and participate in decision making. Discussion may include, but is not
limited to, participation in Subject Matter Projects, collaborative networks, and professional organizations; Beginning Teacher Support and Assessment Program; Bilingual  Teacher Training Program;
internships; structured mentoring/coaching relationships; teacher release time and/or regular collaborative time; service-learning; maintenance of a professional library; etc.



Teaching, learning, and administration of school programs
are accomplished with appropriate technology such as
computers, telecommunications, and other media. Tech-
nology is used to help students increase their knowledge
and skills, expand the depth and scope of curriculum, and
obtain information outside the classroom. High-quality
training for the effective use of technology in the teaching/
learning process is provided on an ongoing basis.

All students and school personnel have convenient access
to and use a wide array of information and learning re-
sources in a variety of formats. Usage data reflect use of  the
Internet, on-line networks, databases, etc., by teachers,
parents,  students, and community members. Teachers and
students use technology in a variety of learning activities.

A well-structured organization of contacts for technical
assistance provides timely help. An on-site lead person has
been identified for immediate needs, and the staff has
access to outside assistance as necessary.

The impetus for change is a clear vision of the instructional,
learning, and administrative advantages that can be pro-
vided through technology. Well-planned electronic net-
working at the site and beyond is in place or being imple-
mented. Evaluation of effectiveness is built into the plan-
ning structure. There is a plan to update essential technol-
ogy.

The funding of technology is used to enhance the quality of
education provided for students. Technology is integral to
all regular, categorical, and special programs. A broad
range of opportunities to collaborate and share resources
with outside sources have been utilized.

Teaching, learning, and the administration of
school programs are accomplished with appro-
priate technology. Technology is used to help
students increase their knowledge and skills and
to expand the depth and scope of the curriculum.
Training for the effective use of technology in the
teaching/learning process is provided.

All students and school personnel have access to
a wide array of information and learning re-
sources through technology. Teachers guide their
students in the use of technological tools. Tech-
nology support may be limited to a technology or
computer lab that is accessible to students during
and after normal school hours. Staff proficient in
technology is available.

Staff is available on site to provide technical
assistance. Coordinated technology assistance
may be provided at the district level.

Planning and implementation of electronic net-
working at the site and beyond are underway. The
advantages of using technology in instruction and
administration are well understood.

Use of technology is seen as appropriate to all
regular, categorical, and special programs. Nu-
merous opportunities to obtain funding from out-
side sources have been sought.

Technology is used primarily as a tool to
assist teachers in the management of the
instructional program. The school is
developing a program in which technology
will be used to expand the curriculum.
Some training for the use of technology is
provided.

Technology is available to students for
specific purposes such as word processing
or information retrieval. Technology is
available for those who are most interested
or most in need, but it is less accessible to
general students.

Some technology assistance is provided.

A plan exists for networking within the
site.

Opportunities to obtain funding from out-
side sources are being explored.

Technology is used primarily as a
record-keeping and data collection
tool for teachers. Student access to
technology, if any, is limited to be-
ginning computer literacy and/or
drill and practice. Technology train-
ing is rarely offered.

Some access to electronic informa-
tion and learning resources is avail-
able; however, learning and infor-
mation resources are primarily print-
based.

No on-site technology assistance is
formally available.

No technology plan exists within the
school.

Funding for technology is extremely
limited. Opportunities to obtain
funding from outside sources have
not been considered.

1. Makes a Minimal Case2. Makes a Limited Case3. Makes an Adequate Case4. Makes a Strong Case

5MIDDLE SCHOOLS—TEACHING AND LEARNING: Integration of Technology Discuss the ongoing process of integrating technology into the total school program. Describe your plan for
technology use. Discuss how professional development needs are met. Describe how students, teachers, library/media teachers, other support staff, and community and business partners are provided

information and various learning resources. Include the accommodations that have been made to ensure appropriate technical assistance for staff and students. Include examples of usage data (e.g., the number
of computers, frequency of usage, population of users, etc.). Desribe the extent of electronic networking infrastructure throughout the site and beyond. Explain funding, and describe how your school utilizes
family and community resources and is involved in regional coordination to maximize effectiveness of technology integration.



The culture of the school reflects energy; enthusiasm; a
commitment to excellence; and active, conscientious sup-
port of ways to achieve the school’s vision. The curriculum,
the instructional practices employed, and the organization
of the school reflect the academic, social, and personal
developmental characteristics of young adolescents.

The school provides a caring and nurturing environment
that actively promotes student learning. The climate in all
classrooms is one of respect and concern for others. A
hallmark of the school is collaboration by staff members to
improve the quality of the program and the experiences of
the students as they transition through the middle grades.

The master schedule demonstrates flexibility to encourage
the use of a variety of instructional methods and materials
appropriate to the needs of young adolescents.

With few exceptions, students are served in regular class-
room settings. Support is provided in the classroom, in
after-school tutoring programs, and through student-to-
student support groups and cooperative learning groups.

In addition to the core curriculum, students have opportu-
nities to explore a variety of skills, areas of knowledge, and
experiences through the exploratory curriculum and to
enhance their skills and knowledge through the elective
curriculum.  All students participate in the exploratory and
elective curricula.

A successful system is in place to bond all students to the
school and community through a variety of strategies, such
as extracurricular, co-curricular, and intramural activities;
student leadership activities; group membership; and serv-
ice-learning. These activities are open to all students, and
staff members encourage all students to become active
participants. Evidence shows a high level of student partici-
pation.

The culture of the school reflects a commitment
to excellence and active support of ways to achieve
the school’s vision. The curriculum, the instruc-
tional practices employed, and the organization
of the school reflect some developmental charac-
teristics of young adolescents.

All staff members see themselves as helping to
promote a caring and nurturing climate. There is
a strong focus on respect and concern for others.

A variety of scheduling and instructional strate-
gies are used that are appropriate to the needs of
young adolescents.

Most students are served in regular classrooms.
Some support systems are in place, and others are
being planned.

The importance of exploratory and elective
courses in middle-level school curriculum is dis-
cussed, and the courses are available to most
students.

A system is in place to bond all students to the
school and community. There is some evidence
that it is successful. All students are encouraged
to participate in school activities. Programs and
strategies show promise but may not be fully
developed. Evidence shows that many students
participate.

The school shares a common sense of
purpose; values effective past practices;
and is exploring new methodologies that
will more appropriately reflect the devel-
opmental characteristics of young adoles-
cents.

The administration and faculty are aware
of the need to support students. Some detail
is provided of ways in which personal
attention is given to students.

Planning is underway to develop a master
schedule and instructional strategies that
will more effectively meet the needs of
young adolescents.

The school is making efforts to move to a
core curriculum process with support sys-
tems.

Exploratory and elective courses are lim-
ited and are available only to some groups
of students.

Bonding between staff, students, and par-
ents varies and may be limited to only a few
groups of students.

It appears that the primary focus is
on the staff’s effectiveness in terms
of class management, curriculum
coverage, and student performance.

There is no evidence that the school
is focused on meeting the needs of
the whole child.

The schedule closely resembles the
traditional high school structure of
several periods a day, with a differ-
ent teacher for each course.

Little or no information is provided
about ways in which student support
is personalized.

There is no evidence that explor-
atory or elective courses are pro-
vided for students.

There is little or no evidence of a
process that would bond all students
to the school and community. Ac-
tivities that involve relatively few
students may be cited.

6MIDDLE SCHOOLS—SUPPORT FOR STUDENT LEARNING: Middle School Culture Describe the culture of the school. Give specific examples of how the school reflects the exemplary middle-
level school described in Caught in the Middle (1987) and Turning Points (1989). Describe those aspects of the middle school philosophy that have been implemented to make the school a student-

centered place where students do not “slip through the cracks.” Describe how the school environment ensures learning for all students. Give specific examples of strategies that the school employs for nurturing
students to enhance self-esteem, participation, and commitment. Describe the strategies used to ensure that students feel a sense of connection to the school.

1. Makes a Minimal Case2. Makes a Limited Case3. Makes an Adequate Case4. Makes a Strong Case



The school encourages all students to aspire to academic
success. All students receive academic counseling to en-
sure that they are prepared for a broad range of academic
options in high school.

Teachers are involved in a variety of academic counseling
activities and processes. A fully implemented teacher ad-
visement program or other structured approach connects
teachers and students.

All students, including those experiencing difficulty in
achieving academic success, have personal learning plans
that establish a meaningful course of study to be taken in
preparation for success in high school. These plans are
developed through collaboration with the student, school
staff, and parents. There is evidence that the plans are
reviewed and revised as needed.

Programs include students from groups traditionally
underrepresented in colleges and universities in courses
that prepare them for academic success in high school. A
variety of support strategies are provided to help them
succeed.

Students are encouraged to aspire to academic
success. Most students receive academic coun-
seling to ensure that they are prepared for a broad
range of academic options in high school.

Some teachers, in addition to counselors, actively
support and counsel students to aspire to higher
education and consider career goals.

Most students, including students with special
needs, receive guidance in developing personal
learning plans and revising them as needed.

Programs encourage students from groups tradi-
tionally underrepresented in colleges and univer-
sities to take courses that prepare them for aca-
demic success in high school. Support is provided
to help them succeed.

Guidance to increase student awareness of
future career and education options is avail-
able to most students.

A few teachers may be involved in coun-
seling students about high school and ca-
reer goals.

Generally, only students who do well in
academic course work are encouraged to
prepare for college. Only special needs or
at-risk students have personal learning
plans.

Few programs and policies encourage stu-
dents from groups traditionally under-
represented in colleges and universities to
take courses that prepare them for aca-
demic success in high school.

No evidence is provided that stu-
dents are given extra help or encour-
agement to aspire to academic suc-
cess or to develop high school and
career goals.

No evidence is provided that teach-
ers are involved in advising stu-
dents about high school and college
and/or career goals.

There is no discussion of personal
learning plans.

No efforts are described to encour-
age students from groups tradition-
ally underrepresented in college and
universities to take courses that pre-
pare them for academic success in
high school.

1. Makes a Minimal Case2. Makes a Limited Case3. Makes an Adequate Case4. Makes a Strong Case

7MIDDLE SCHOOLS—SUPPORT FOR STUDENT LEARNING: Academic Counseling Discuss how the school provides academic counseling for middle-level students. Describe the strategies used
to ensure that students are prepared for a broad range of academic options in high school, including programs to support students from groups traditionally underrepresented in colleges and universities.

Describe the processes in place to encourage all students to aspire to academic success. Describe the roles teachers play in providing academic counseling.



The school takes responsibility for meeting the needs of all
students. There is a coordinated process by which students
with special needs are identified and help is provided.
Administrators, teachers, counselors, families, other school
staff, and community members act early and work together
to determine successful interventions. Strategies such as
use of a student study team (or student success team) and
family-school compacts determine how the school and
family will help the student succeed. Evidence demon-
strates that those interventions have been successful.

The school provides a well-thought out and comprehensive
approach to meeting the needs of special needs and at-risk
students. These students are provided full access to the core
curriculum. Additional learning support services are pro-
vided to this population of students to ensure that they are
successful. Special education students are transitioned to
and supported in mainstream classes, including full inclu-
sion. English language learners are provided access to the
core curriculum and effective instruction to acquire English
language skills. Evidence shows that support services  are
having positive results.

A variety of comprehensive learning support services are
provided in the regular classroom or in special intervention
programs with small-group or individual instructional ac-
tivities. The support services are well coordinated to effec-
tively use the resources of the school and community. The
school provides extended learning activities beyond the
typical school day.

Students who need health-related or other types of interven-
tions are referred, with family approval, to support services
that meet their needs. When possible, services are coordi-
nated with the school site.

The school uses its resources and those of  fami-
lies and  the community to assist students who are
experiencing difficulties. Responsibilities may
not be clearly defined. The school staff works
with families to identify successful interventions.
Strategies such as use of a student study team (or
student success team) and family-school com-
pacts determine how the school and family will
help the student succeed. There is some evidence
that interventions have been successful.

Special needs students are provided access to the
core curriculum, and additional learning support
services are provided. Schools with large num-
bers of special needs students are clearly working
to improve ways of meeting their needs. Informa-
tion is provided on ways in which special educa-
tion students are transitioned to mainstream
classes. English language learners are provided
access to the core curriculum and instruction to
acquire English language skills.

A variety of comprehensive learning support
services are provided in the regular classroom or
in special intervention programs with small-group
or individual instructional activities. Although
the support services appear comprehensive, it
may not be clear how or whether they are coordi-
nated with one another at the school site.

Students who need health-related or other types
of interventions are referred, with family ap-
proval, to support service providers that meet
their needs.

The school takes some responsibility for
meeting the needs of all students, and evi-
dence shows that those efforts have re-
sulted in some success. Individual teachers
develop plans to help students succeed.

There is general information that special
education students are being main-
streamed. Discussion of other special needs
groups may focus on remediation. Some
special needs students may be provided
access to the core curriculum and may
meet the same standards as other students.
It is not yet clear the way in which English
language learners will be provided support
in acquiring English language skills.

Support services are provided by tradi-
tional categorical program pull-out strate-
gies with little collaboration between re-
source staff and classroom teachers.

Families may be informed of indications
that their students may need health-related
or other interventions, but no assistance is
provided.

It is not clear whether anyone at the
school takes responsibility for help-
ing students with special needs to
succeed in school.

There is no evidence that special
needs students are provided with
the core curriculum or that they are
able to meet the same standards as
other students. Discussion focuses
on remediation. The issue of En-
glish language acquisition is not ad-
dressed, although school demo-
graphics may indicate the presence
of English language learners.

There is minimal evidence of stu-
dent learning support services or
appropriate interventions. There are
no alternatives to full-group instruc-
tion.

There is no evidence that the school
takes responsibility for making sure
that families are informed about,
and students are referred for, ser-
vices where needed.

1. Makes a Minimal Case2. Makes a Limited Case3. Makes an Adequate Case4. Makes a Strong Case

8MIDDLE SCHOOLS—SUPPORT FOR STUDENT LEARNING: Special Needs and At-Risk Students Identify the special needs and at-risk student population at this school. Describe the learning
support services and personalized assistance provided to students with special needs. Describe the processes by which special needs and at-risk students are ensured access to and success in the core

curriculum. Include evidence that learning support services are working.  Special needs and at-risk students include gifted and talented students; English language learners; students from culturally and
ethnically diverse backgrounds; students receiving special education services; students not achieving their identified learning potential; students not meeting the school’s performance standards; students
in individualized programs; students with physical and mental health needs; students who exhibit behavior problems; students who do not attend school regularly; and/or students who are experiencing
problems outside the school.



Issues relating to student safety,
health, and well-being are generally
addressed.

There is no discussion of expecta-
tions for student behavior or of ef-
forts to integrate personal and social
skills enhancement into the school
program. Strategies that promote re-
spect, appreciation for diversity, and
peaceful resolution of conflict are
not addressed.

The school may refer students and
families to health, mental health, and
social services providers where
needed. There is no evidence of col-
laboration with law enforcement
agencies.

It does not appear that the school
community has explored resources
for making needed repairs or en-
hancing the facilities or campus. The
campus and classrooms may show
evidence of graffiti, disrepair, ne-
glect, and/or lack of school pride.

There is a positive schoolwide focus on the safety, health,
and well-being of students. The school has a comprehen-
sive Safe School Plan. It also has research-based programs
to promote students’ healthy behaviors in the areas of
nutrition and physical activity and to prevent drug, alcohol,
and tobacco use; HIV/AIDS and STD; and teenage preg-
nancy. Evidence of success  is demonstrated in an annual
research-based assessment of school environment factors
(e.g., California Safe School Assessment report, Healthy
Kids Survey).

Expectations for behavior at the school and in the commu-
nity are well known and accepted by students. Courtesy,
respect for others, and appreciation for diversity are mod-
eled by school staff and reinforced by school policies.
There are programs to help students learn to deal with
conflict in a nonviolent manner, such as conflict resolution,
mentoring, and peer mediation. Evidence of success or
progress is provided.

The school has well-established partnerships with health,
mental health, and social service providers as well as local
law enforcement agencies to coordinate services to stu-
dents and their families. The support system is well coordi-
nated, accessible, and affordable. Evidence of success in
meeting student needs is provided.

The physical environment of the school reflects the impor-
tance of education in society. Resources, including those
from the community, are provided to ensure that the build-
ings and grounds are clean and in good repair. School and
classroom environments are stimulating and reflect pride in
school and student work. A posted notice announces that
the school is a tobacco-free and drug-free campus.

There is a positive schoolwide focus on the safety,
health, and well-being of students. The school has
a comprehensive Safe School Plan. It also has
research-based programs to promote students’
healthy behaviors in areas important for young
adolescents and as required by law. Evidence of
success in these areas is described.

Expectations for behavior at the school and in the
community are disseminated and discussed on
request. Efforts to promote respect for others,
appreciation for diversity, and conflict resolution
skills are visible in programs and policies. There
are programs to help students learn to deal with
conflict in a nonviolent manner, such as conflict
resolution, mentoring, and peer mediation.

The school works closely with health, mental
health, and social service providers and also col-
laborates with law enforcement agencies to pro-
vide services to students and families. There is
evidence of some coordination of services by the
school.

School repairs and maintenance are completed
when possible, but the process may not be proac-
tive or ongoing in nature. School and classroom
environments are stimulating and reflect pride in
school and student work.

Policies and procedures to ensure a secure
environment and student well-being are
described. Evidence is provided to show
that students, families, and school staff
believe the school is safe and secure. The
school has programs to promote students’
healthy behaviors.

Expectations for behavior are not clear.
Staff is working to establish a climate that
promotes respect and appreciation for di-
versity. Formal, well-thought-out pro-
cesses for building conflict resolution skills
are not in place.

The school is developing a process for
coordinating health, mental health, and
social services for students and families.
There is limited collaboration with law
enforcement agencies.

The school community has explored re-
sources for making needed repairs or en-
hancing the facilities or campus. The con-
dition of the campus and classrooms does
not meet expectations of cleanliness and
school pride.

9MIDDLE SCHOOLS—SUPPORT FOR STUDENT LEARNING: Safe and Healthy Schools and Coordinated Services Describe strategies used to ensure a safe, clean, and secure learning
environment that reflects the importance of education in our society. Describe programs and strategies to ensure that the school is free from drugs, alcohol, tobacco, crime, and violence and that healthy

student behavior is promoted. Describe standards for student behavior and strategies for conflict resolution. Discuss how the school supports the coordination of health, social, and law enforcement services
for students and families in the community.

1. Makes a Minimal Case2. Makes a Limited Case3. Makes an Adequate Case4. Makes a Strong Case



The school has a comprehensive and systematic plan to
effectively collaborate with families and community mem-
bers to help students achieve schoolwide standards. They
are viewed as critical members of the school leadership
team and participate in determining a common vision for
the school.

Families are offered a variety of options for contributing to
the success of students and the school. Many family and
community members volunteer at the school and partici-
pate as decision makers. They receive information and/or
training to help them be active participants in decision
making and supporting student learning. Teachers are
trained to work effectively with families.

A variety of strategies to promote two-way communication
are described. They exceed traditional methods and may
include a Web page, town hall meetings, forums, focus
groups, etc. Families are informed about school issues as
well as community services and resources. Families and
their students are assisted during transitions from elemen-
tary to middle school and from middle school to high school
to ensure that those transitions are successful.

Strategies such as family-school compacts; programs to
inform families about curriculum and assessment; on-site
parent centers; and extended-day, enrichment, use of li-
brary/media resources, and tutorial programs help families
support student learning. Families are offered parenting
and adult education classes to support their children’s
development.

The cultural diversity of students’ families is valued
throughout the school. Communication is routinely con-
ducted with families in the appropriate home language(s).

Many independent connections and activities in-
volve families and the community, but there may
not be an ongoing, systematic approach to use
those resources. A planning effort is underway.
The school makes an effort to know the commu-
nity it serves.

The principal and some faculty members meet
periodically with families to discuss specific is-
sues. Some family members regularly volunteer
at the school and serve on committees that pro-
vide resources and support for both academic and
nonacademic issues.

The school regularly communicates with fami-
lies about its programs, policies, events, proce-
dures, and deadlines through newsletters, bulle-
tins, local media, etc. Some attempts are made to
encourage two-way communication between the
home and school about a child’s needs or
schoolwide student needs.

A variety of strategies are used to inform families
about curriculum and assessment and programs
to support student learning.

The cultural diversity of students’ families is
acknowledged and respected. Communication is
often conducted in the appropriate home
language(s).

The school tries to use the skills and talents
of family members who offer to partici-
pate, but there is no overall plan for out-
reach to expand opportunities for family
involvement at the school.

Families participate in social and extracur-
ricular activities and booster clubs that
support those activities. Family  members
occasionally serve in advisory roles to of-
fer opinions on policy decisions.

The school periodically informs families
about programs, policies, events, proce-
dures, and deadlines through traditional
methods. Communication is primarily from
the school to the home, although the school
responds to inquiries.

Families receive information about sup-
porting student learning through parent-
family/teacher conferences, report card
comments, and newsletters.

The cultural diversity of students’ families
is acknowledged and respected. Commu-
nication is sometimes conducted in the
home language(s).

Families typically are involved in
traditional activities, such as fund-
raising and driving on field trips,
rather than as a primary resource for
students’ academic success.

Families participate in social and
extracurricular activities and booster
clubs that support those activities.
Often the same families are the only
ones actively involved. Families are
not encouraged to play a role in
academic or policy decisions.

Communication between the school
and families appears to be limited
and generally one way.

There is no evidence that families
are given assistance in supporting
student learning.

The cultural diversity of families
may be acknowledged. The issue of
home language communication is
not addressed.

MIDDLE SCHOOLS—PARTNERSHIPS AMONG FAMILIES, SCHOOLS, AND COMMUNITIES: Family Involvement Describe the strategies and activities used to ensure that families—which may
include parents, grandparents, aunts, uncles, foster parents, stepparents, guardians, or other caregivers—are collaborative partners in the education of their children and that teachers and families

are encouraged to work together for the benefit of the children. Describe how the school communicates with families, including those who are not fluent in English if there are other language groups  in
the community.  Discussion may include, but is not limited to, strategies and activities that you use to support families in their roles as leaders and decision makers in school programs and policies; as
teachers and supporters of their children’s learning; as communicators between the home and the school about their children’s progress; and as informed consumers of the educational and support services
provided by the school and the broader community.

1. Makes a Minimal Case2. Makes a Limited Case3. Makes an Adequate Case4. Makes a Strong Case
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The school has well-established collaborative partnerships
with businesses, community entities, and other schools.
Relationships are designed not only to provide monetary or
material support to the school, but also to strengthen cur-
riculum, expand student learning experiences, and provide
opportunities for students to contribute to their community.

Examples demonstrate the positive influence of school-
community partnerships on the students.

The school collaborates with the community when
developing curriculum and instruction by including the
talents and skills of families and other community mem-
bers, and through such strategies as projects, fieldwork,
service-learning, etc.

Students have frequent and various opportunities to observe
different careers in the public, private, and nonprofit sectors
and the variety of people working in those careers. The
school makes an effort to develop student awareness of the
connection between school and careers.

The school has successful strategies to engage the interest
of and involve its nonparent community and enjoys a high
level of public confidence.

The school has some partnerships with busi-
nesses, community entities, and other  schools.
These partnerships provide monetary or material
support to the school and some opportunities for
students to contribute to their community.

The school-community partnerships have had
some positive influence on student learning.

The school works with community entities to
expand the curriculum by including the talents
and skills of families and other community mem-
bers, and through such strategies as projects,
fieldwork, service-learning, etc.

Students have some opportunities to observe dif-
ferent careers in the public, private, and nonprofit
sectors and the variety of people working in those
careers.

The school has some strategies to engage the
interest of and involve its nonparent community.

The school may have a few partnerships
and is developing others. These partner-
ships primarily provide monetary or mate-
rial support to the school.

The school-community partnerships are
too limited to have much influence on
student learning.

The school has relationships with local
entities, but these relationships are not spe-
cifically focused on ways to include the
talents and skills of families and other
community members.

Students have limited opportunities to ob-
serve different careers and the variety of
people working in those careers.

The school is developing a plan to engage
the interest of and involve the nonparent
community.

There is no discussion of partner-
ships.

It is not clear that the school is aware
of the value of school-community
partnerships to student learning.

There is minimal evidence that the
school is providing opportunities
outside the classroom for students.

Students have no opportunities to
observe different careers or the vari-
ety of people working in those ca-
reers.

The school is aware of the impor-
tance of involving the nonparent
community, but there are no efforts
to do so at this time.

MIDDLE SCHOOLS—PARTNERSHIPS AMONG FAMILIES, SCHOOLS, AND COMMUNITIES: Community Connections Describe the mechanisms that are in place to ensure that the school and
community are engaged in partnerships that support student learning. Discuss relationships the school has developed with other schools and in the surrounding community. Describe the effect

that these relationships have on students and the school.  Discuss opportunities provided for students to learn about careers and to understand the connection between school and careers. Describe the school’s
efforts to engage the interest of and involve the nonparent community who do not have school-age children in the school. The “community” may include, but is not limited to, other elementary, middle,
and/or high schools, community agencies, businesses, industries, government agencies, community organizations, colleges and universities, and other entities appropriate to the area. Examples of the
benefits  of school-community partnerships may include, but are not limited to, strengthening students’ sense of civic responsibility, demonstrating that their involvement can have a positive impact on their
community, and increasing student knowledge through experiences beyond the classroom.

1. Makes a Minimal Case2. Makes a Limited Case3. Makes an Adequate Case4. Makes a Strong Case
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